Introduction:
The Foundation English Course (FEC) aims at improving the efficiency in English for those undergraduate students in various departments who fail to pass the English Proficiency Test (EPT) after their admission at International Islamic University Chittagong (IIUC). This FEC program helps them pursue their degree effectively so that they can contribute significantly to their respective fields in practical life as professionals, where skills of English will give them an extra edge. The FEC program consists of three courses Reading Skill (FEC-1101), Writing Skill (FEC-1102) and Listening & Speaking Skills (FEC-1103/1104); and seventy (70) contact hours are offered for each course. An attempt was made in Autumn Semester 2005 to depict the scenario of teaching reading skill in FEC classes so that the authority can address the identified shortcomings.
Teaching and learning scenario in various contexts in Bangladesh has been discussed in various research articles. Khan and Ismail (2000) , for example, discuss the success of English Language Teaching Improvement Project (ELTIP) in bringing about change in the practices and attitudes of the secondary school teachers of Bangladesh. The authors interviewed, in two phases: before and at the end of the training, eight trainee teachers both by administering questionnaires and recording their opinions on the cassettes. This article does not cover classroom activities of the teachers, evaluation system, teaching materials, and learners' participation in classroom activities. Chowdhury (2001) explores several neglected and overlooked aspects of Communicative Language Teaching (CLT), highlights the inevitable interrelatedness of language and culture, point outs cultural problems associated with the implementation of CLT at the University of Dhaka and suggests ways to overcome it. Here we find a theoretical analysis of the Foundation Course, taught to the students of the Faculty of Arts, to adapt rather than adopt Westernized forms of CLT to meet the immediate needs. Though it recognizes the local constraints operating within the non-native cultural framework, we do not find discussion on real classroom situation, and problems and attitudes of the teachers and learners. Chowdhury (2002) discusses the problems faced by female students of Rajshahi University as far as English is concerned. 50 female students of Rajshahi University were interviewed for this purpose. Random sampling method was used in the study. The interviews were conducted through a questionnaire and through open discussion. Data were also collected from personal observation. This article does not highlight learners' problems in the real classroom. Mahmud (2003) discusses the ways of learning English in a non-native background and the limitations of effective teaching in a non-native country like Bangladesh. Mahmud (2004) uses two separate questionnaires for learners and teachers to examine the existing scenario of teacher-student interactions both inside and outside the UREL (University Required English Language) classrooms at International Islamic University Chittagong (IIUC). The article aims at facilitating better English teaching and learning within the constraints by identifying the real problems and suggesting recommendations for teachers, learners and the authority of the university. None of these articles have covered the area undertaken for this study. That is why the area of this article seems worth exploring.
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Objective of the Study:
The author aims at depicting the present scenario of teaching reading skill to make it more effective by pointing out the weak areas of ineffective teaching and suggesting ways of overcoming them to ensure a uniform quality of teaching to uphold the image of the university in the competitive market.
Methodology of the Study:
For depicting the real classroom situation, two questionnaires were set keeping an eye on the techniques of teaching reading skill in a nonnative context. Simple random sampling method was used for collecting data through questionnaires. One questionnaire [as in was filled up by five (5) faculty members teaching reading skill and another [as in the Appendix-1] was filled up by seventy-three (73) FEC learners of the Departments of BBA, CSE, CCE, and Law of International Islamic University Chittagong (IIUC). The collected data were analyzed to depict the existing ways of teaching reading skill and to identify the shortcomings regarding (1) Pre-reading activities, (2) Reading inside the classroom, (3) Reading lessons, (4) Vocabulary, (5) Evaluation system, (6) Learner, (7) Teacher, and (8) Teaching technique. The present situation and recommendation for the eight points mentioned above have been presented as per the findings from the Learners' Questionnaire and Teachers' Questionnaire Survey. The findings are based on about 50% of the opinions of learners and teachers.
Findings of the Study:
(1) Pre-reading activities Present situation of 'pre-reading activities' as per Learners' Questionnaire Survey
The percentage of learners giving opinion, regarding pre-reading activities offered by their teacher, in the following cases: i) Giving idea about the topic -73.97% ii) Arousing interest about the text -50.68% v) Asking general questions on the given text -49.31%
Present situation of 'pre-reading activities' as per Teachers' Questionnaire Survey
The percentage of teachers giving opinion, regarding pre-reading activities, in the following cases: i) Giving students idea about the topic -100% ii) Arousing interest among the students about the text -80% iv) Asking students questions on the similar objects or ideas discussed in the text -60% vi) Asking students specific questions on themes / points or about the characters of the known text -60% Recommendation for 'pre-reading activities':
1. The teachers should do the following for pre-reading activities: a) giving students ideas about the topic b) asking general questions on the given text c) arousing interest among the students about the text as Parry and Bartram say, "This interest might be aroused by an introductory discussion, by finding out the students' personal experience of the topic, or by giving the students a quiz about the subject. (1989, 6) . Lindsay and Knight also say, "Pre-reading activities are designed to: set a task for the learners, help the learners prepare for the task and motivate the learners to read." (2006, 75) and "Prereading activities should help the learners achieve the aims of the activity, i.e. stimulate what they already know about the topic, provide them with background information that they need before they read and help them with words and phrases they will need to know." (2006, 76) (2) Reading inside the classroom a) inspiring learners to participate in group work and pair work as Driscoll says, " To reflect the real world, and to encourage the ongoing process of learning, allow and encourage students to work together in pairs while they are reading the same text." (2004, 8) b) allowing weaker students to see how the better readers work at the text as Parry and Bartram say, the activities in pairs or groups increase the co-operative atmosphere in the class and allow weaker readers to see how the better readers work at the text, using all the resources at their disposal to extract the meaning. (1989, 7) c) making classroom lessons interesting and enjoyable d) facilitating understanding of the unseen text.
4.
The percentage of the students' participation in the total duration of the classroom activities should be 25%.
5.
The percentage of teacher>student interaction in the total duration of the classroom activities should be 25%. b) give time after the lesson to tell the students the answer of the exercises and how these answers were arrived at. Because Parry and Bartram rightly point out that the students will be able to transfer the skill to the next passage they read if the class discusses which answers were correct, and how these answers were arrived at, instead of simply giving a list of correct answers without comment. 
Present situation of 'vocabulary' as per Teachers' Questionnaire Survey
All teachers say students should ignore or skip over difficult words while doing reading. 60% teachers say students should not translate every word while doing reading. All teachers say students should not become worried after seeing difficult words while reading an unseen text. 60% teachers encourage their students to guess meaning of unknown words while reading unseen text.
60% teachers encourage their students to use English to English dictionary to find the meaning of unknown words. 60% teachers encourage their students to maintain Vocabulary Note Book to note down the meaning of unknown words. 60% teachers advice their students to spend 30 minutes regularly for using English to English dictionary outside the classroom. Recommendation for 'evaluation system':
1. The evaluation system should: a) be proper in giving timely feed back to the learners b) include one class test after every 6-7 classes c) check the progress of learners' understanding and reproducing the ideas as Davies and Pearse say, "learners should be motivated by an awareness of their own progress" (2000, 14) (6)Learner Present situation of 'learner' as per Learners' Questionnaire Survey 68.49% learners feel enthusiastic to attend the reading class. 43.83% learners sometimes maintain a list of problems, found while doing pleasure reading, to be discussed in the classroom. 
